‘Closing the Gap’
Feedback

The Toolkit

* 1 really enjoyed | was impressed that you remembered
reading this to use paragraphs and complex

¢ When you redraft your work, please
ensure that you check all of your
spellings carefully.”







s effort and hard work are the key to help them to improve
Some students find feedback (poor performance or mistakes) dents their self esteem and
confidence. To overcome this we can praise the effort and hard work and keep on
reinforcing the message that success is achieved through practice.
Here are five practical strategies which can help instil a growth mindset in our classrooms:

Provide frequent formative feedback
High levels of challenge for all students
Explicitly welcome mistakes

Engage in deliberate practice

Reward effort not just attainment
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‘Closing the Gap’ —Students acting upon teacher feedback

‘Closing the gap” means getting students to act upon feedback they receive to ‘close the
gap’ in their learning. Students need to close the gap between the work they have done
originally and a higher level of work suggested by the feedback they receive. In other
words, ‘closing the gap’ means ‘“acting on feedback’. The mechanism for doing this is open
to interpretation.

(http://www.learningspy.co.uk/assessment/marking-act-love)

Feedback Flowchart

When students complete a piece of work, get them to proofread
it for accuracy, highlight the areas of Ihe work on which they
would like marking o focus and explain how they have applied
the success criteria.

Your marking should provoke .
mnngondbelesvokior | Yoomemeele
you than your student,

« Facus Hgﬁligh‘rad cachions assessing work. Feedback
« Instead of making comments, should be:

e * Helpful [...s0 that...)
spsm“ﬁc tasks to improve the - Specific (be precise)

When work is handed back, plan for DIRT (Directed Impravement
& Reflection Time) — pupils must spend fime reading feedbock,
answering guestions and complating set tasks.

tasks may be reqguired.

- When bogks are next laken in for marking, acknowledge pupils’
. response fo feedback and check that the learning gap has been
closed.

If the gop has not been closed,
further improvement questions or



DIRT time (students acting upon feedback)

This method gives allocated time to getting students to read their feedback and actually act
upon it.

Plan time within lessons where students act upon the comments and feedback that they
receive. This can come in the form of a starter activity, end of a lesson or a dedicated lesson
(essay redrafting for example). Providing feedback in books can easily be forgotten about or
simply not acted upon. By creating dedicated time in lessons where students have to act =
upon it, the gap between where they are and where they should be can be closed.

‘Find & Fix’ (A Dylan William idea)

Place a dot or a mark in the margin of a piece of work near where the mistake is. Students o)
have to locate the error independently. At the end of the piece of work, explain that there /Y
are X number of mistakes. Students have to ‘find’ and ‘fix’ them.

Closing the gap lessons

A dedicated lesson that allows students to ‘tidy up their understanding’ from a previous unit
of work.

Carry out a mini test at the end of a unit, following 1-2 lessons students analyse their
understanding and revisit weak topics once more. Students will know where their weak
topics are as they will have performed less well on these in previous test/homework etc...
Students can create revision material on these topic areas (mind maps etc) and answer
further exam questions. The aim is to make that topic an area of strength.

Burning Questions/Requests

When a student submits a piece of work, they have the opportunity to request a specific (‘; -
part is given a closer inspection. When a piece of work is handed in the student highlights ?
an area that they didn’t fully understand. This is not related to the task, but instead to the

content. This method gives students the sense of ownership and responsibility. This .
involvement means that the comments you give will have a higher chance of being acted

upon.

Feedback Questions (A Dylan William idea)

Give students questions as feedback to tackle misconceptions. Read through students work
and place numbers against misconceptions. The number links to questions posed by the
teacher at the end of a piece of work. Students need to respond to the questions and
demonstrate that they have understood the information. By asking the questions students
have to think about the error that they have made. Students have to engage with the
feedback and act upon it.

Triple Impact Marking (You, me, you)




Provide feedback to students. They then provide feedback to your comments. You provide
feedback again.

Read students work and provide feedback where necessary. This method engages students
in a dialogue

Modelling and examples

When providing feedback, use a model or an A* standard piece of work to model to ?“
students. This method helps students understand and visualise what quality their work :
should be aiming for. Students often find that when they have great feedback from teachers @
they can’t translate that into an image of what their work/learning should be. Sharing !

examples helps scaffold what the next steps actually look like and are more likely to get the
students to act upon the feedback.

The Dot Round

The idea is that you assign students independent work and, as they are working, circulate to
observe their work. If their work is wrong, you put a dot on their paper. Very subtle, not a
permanent “wrong” mark, just a reminder that there’s something that needs checking. And
here’s the best part - that’s ALL you do/say. The idea is that the dot reminds students,
subtly, to find their own mistake and, in time, encourages self-reflect and self-correct. You
could even then ask students to discuss: who got a dot and found it? Who got a dot and
didn’t.

Feedback Key

Create a marking key and give students a copy to stick in their books. The codes could
include T.V (Too vague), LOD (Lack of detail) or double ticks for well answered questions.
Students receive their marked work back and know exactly what they need to do with their
work. Students will be required to think about what they need to do and it is this thinking
that will help progress learning further. This method will make marking much quicker. The
key is quick to use and provides you with the time to write constructive comments where a
student needs it most, rather than writing all over a piece of work. Less is more!!

Example below is taken from: http://blogsync.edutronic.net/



Reduce workload AND increase impact!

Student engagement with written feedback

Instead of...

The teacher...

The student...

Writing annotations in the
body of a piece of work and
giving an overall comment

Only writes annotations in the body of
the work.

Writes an overall review highlighting
two strengths and one area for
improvement

Writing annotations in the
body of a piece of work and
giving an overall comment

Only writes an overall comment.

Annotates areas of the work where the
areas of strength are apparent and
where improvements need to be made

Writing extensive comments

Only gives one strength and one possible
improvement;

WWwWWw:

EBI:

Works to “Close the Gap” on the one
issue identified

Writing ‘well done you have...’
next to good aspects of the
work

Puts a double tick next to the best parts
of the students work

Adds the reasons for the double ticks

Marking every question in
detail

.

Only marks the highlighted questions in
detail. There Is no expectation that all
class notes will be marked. Check your
area policy and mark tasks where your
marking will have an IMPACT!

Marks (or peer marks) the work before
it is submitted, highlighting the two
areas where they would most like help

Writing the same explanation
on every piece of work when
the same mistake is made by
many students

Goes over this question in class

Writes their own correct answer

Writing out a full solution
when a student gets a
question wrong

Writes a hint or the next step

Completes the correction

Correcting work when a
student makes a little mistake

Writes WWWT? (What's wrong with
this?)
Or RTQ! {Read the question!)

The student ma_kes their own correction

Marking only extended pieces
of work

Reviews in class students' initial plans for
this work prior to marking the extended
piece of work

Does not hand in rubbish!

Giving back work and moving
straight on...Give students
time to Close the Gap to make
all that marking time worth it

Departments have lots of strategies for
giving students specific skills to work on.
A way of starting this can be if teacher
asks students to “put a tick next to my
comment if you know how to improve
and a ? if you don’t”. This can be a first
step to engagement. Paired work to
resolve some of the ? prior to asking you
for guidance is good practice and reduces
workload.

Students read and start to engage with
marking before working on the “Close
the Gap" task the teacher has
identified.

The following pages show how
facullies encourage students
to close their learning gaps
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TEXTILES TECHNIQUE SAMPLE SHEET

STUDENT NAME DATE

TECHNIQUE NAME_ HaNnd eYYIUOIdQX\L}

PROCESS: (Describe what you did)
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ADVANTAGES: (Evaluate what is good or easy about this technique)
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DISADVANTAGES: (Evoluate what is poor or difficutt about this technique)
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ESS: (Describe what you did)
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USES: (Say on what or where this technique could be used) g

DorAe(S ON COINIONS . LOPS tSKiH
Deddli 09, /
ADVANTAGES: (Evaluate what is good or easy about this technique)
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DISADVANTAGES: (Evalucte what is poor or difficult about this technique)
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Pairick Boyer Project

i;GROBY GRAPHIC DESIGN FEEDBACK

Student:

g October 2ok

' Project Comment:

!

An et Rk ont of wonk M‘a

FFT

EG

CPG

Please. kaep vp the axeellent e ond
Yo fder vl lesic fontostic.

|
|

D
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No. of Work

Work Needed

|

Mind Map: =N IA V\&

A mind map showing i :moges and categories of the chosen country

Patrick Boyer Title Page:

\k")\

Critical and Contextual Analysis:

A piece of wrifing looking at Form, Content, Process and Mood for
the piece 'Live on the Coke Side of Life'. Presented in a professional
way.

Transcript:
Your own interpretation of the artists work about yourself.

Y
A
5

Compare and Contrast:
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@ A piece of writing comparing your design to the artists piece of A =
work, looking at Form, Content, Process and Mood. Presented in a 0‘\1 Rc; .
professional way. P
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Sfreng’rhs Targets:

(

\{.CU

Im\( o:r Na;\ Po\‘sv\
z(Ll\UU‘ m’*—

kS

Amber

Work missing C

orrections to improve work

Work is complete

You need to ensure that all work is
present in your folder or it cannot be
marked....this will affect v~ur overall
grade,

Spend time improving'amber work so
fhat all your work is the best that it
con possibly be.

-

If all work is green, talk to teacher - as

you have completed work.

Well Done!

—

Teacher Signatuie ¢




Parental Feedback Form

>ROBY GRAPHIC DESIGN FEEDBACK

Ask family members for their feedback on the work that

you have produced so far this year. Th

is is an

excellent opportunity to show off your design skills and be proud of what you have learnt so far on the course.,
Allow people to ask you questions about your work and explain how you have made it. Parents can fill in the
boxes below (you should be there with them so don’t run off) and then you need to complete the 'self

reflection’ box at the bottom of the page.
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MU 41+ Loaks Lileod) s 4] ¢

! Pl loy ‘ h:—:m"‘?"*“&

Name of | Relationship Strengths/Good Targets/Areas for Signature
Family of Family Points of the Folder Work Development Points for
Member Member the Folder Work
i.e. Mum
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-
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Reflect on the comments that you have received from the other people. How do they make you feel? Do you J

agree with what they have said? Give reasons.

b de beltor.

Vi

%mmwwmw%wwwmwm

)

|

Any Questions/Queries for Teacher (parents/guardians): Teacher Comments o= ! !>~ work:

WeLL doAL ) ef YK
AL LR ok m/faw
MURS hosR Bited Uy W,

Whauy

Teacher Signatu PN : q‘B]ZQ\W Mm‘ TD\UQ oJe m F’A(ﬁ

Stenethd and foualxk S
Sﬁ/\ ‘a’\_\, Odbb o

FauL™= on. 1300U0\



@%

Groby Fine Art Feedback

Year 10
Name..... Group..... A C
DAt crcersacss Teacher comment: Student comment: Mark /
Work marked /| Strengths / Targets for improvement Areas refined or improved| Grade
Assessad _
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@% Groby Fine Art Feedbaclk

Year 10
Name.... Group..... A (B/ C
Date....cooecassnns Teacher comment: Student comment: Mark /
Work marked /| Strengths / Targets for improvement Areas refined or improved | Grade
Assessed
Strengths Jé -03-/(/' M d
M T e p
S | 2 ausch)fon. . AT f/}/a%éan Pl pomal ansses
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Groby GCSE Hisiory HISTORY
Feecback: Year 10Mock Bxam =77,

Name: Target Grade: Mark: Q® /57 | Grade: C

Question 1: Study Source A. Why was this source published in 1954? Use details of the source and your
knowledge to explain your answer. [7 marks]
Level 1: Describes surface Level 2: Makes a comment without support
detail of selects details from | from source or knowledge OR misinterprets
the source. [1] the poster [2]

Level 4: Explains the message of the source, says what the
source means OR identifies partial purpose of the sourcg
to get women working but not why they were needed)’ 4-5
Question 2: Study source B. Are you surprised by this source? Use details of the source and your knowledge to
explain your answer. [7 marks]
Level 1: Summary of the source
or unsupported comment. [1]

Level 3: Comments on the context of
the source, but doesn’t address
either message or purpose [2]

Level 5: Explains the full purpose of the source
[6-7]

Level 3: Selects relevant extract from
the source but issue of surprise is
implicit or not explained. [3]

Level 4: Points out internal Level 5: Surprised or not surprised by Level 6: Not surprised because of the
contradictions in the source. [4] | content of source (checking against purpose of the source. [7]

context or cross referencing).\[5/6]
Question 3: Study sources C and D. Does Source C prove that Source D is wrong about Britain in the 1960s? Use
details of both sources and your knowledge to explain your answer. [9]

Level 1: Unsupported comment | Level 2: Selected points that disagree | Level 3: Source D is evaluated but there

Level 2: Everyday empathy- surprised or
not but with no link to context. [2]

or summary of source. [1] but not discussed proof. [2-3] is no correct reference to source C. [4]
Level 4: Argues yes/no based on | Level 5: Argues yes/no based on Level 6: Argues yes/no based on
the differences between the relevant use of provenance, purpose relevant use of provenance or purpose

sources. [5] or context of C OR cross reference to | or context of C and D or cross refe
knowledge OR other sources. [6-7] to knowledge or other sources. [849]
Question 4: Study source E. What is the message of the cartoonist? Use details of the source and your knowledge

to explain your answer. [7]

nce

Level 1: Describes Level 2: Misinterprets the Level 3: Interprets parts of cartoon without showing that

surface detail. [1] message of cartoon. [2] the cartoon has a message. May see it as a real scene. [3]

Level 4: Secondary Level 5: Identifies main Level 6: Explains main message of cartoon using detail OR
message of cartoon. [4] | message of cartoonist. [5] context(\[s]

Level 7: Explains main message of cartoon (pill is a good thing) using detail AND context. [7]

Question 5: Study source F. How useful is this source to an historian studying women in the workplace? Use

details of the source and your knowledge to explain your answer. [8]

Level 1: Unsupported | Level 2: argues useful/ not useful based on undeveloped Level 3: Argues the source

comment or summary | evaluation OR evaluates but does not explain how useful/ | contains some useful

of source. [1] not useful it is OR makes an inference without information. [3-4]
considering how useful/ not useful it is. [2]

Level 4: Argues the source is useful because of what it reveals | Level 5: Argues it is useful/ not useful because of

or implies about women in the workplace OR argues the what it shows about attitudes in the workplace not

source is not useful because of what it doesn’t tell us [S-GB just actions. [7]

Level 6: Argues useful/ not useful because of bias in the source [8]




Question 6: Study all of the sources. In the period 1950-1975, opportunities increased for women. How far do you

agree with this interpretation? Use your knowledge of British society, 1939-1975) and the sources to explain your

answer. [16] Spelling, Punctuation and Grammar (SPaG) [3]

Level 1: Very limited knowledge of the period OR little
use made of the sources, meaning it is a very limited
response. It may not answer the question, or may not
contain any valid information or use of the sources.
There are mistakes in SPaG that sometimes hinder
communication. [1-3]

Level 2: Limited knowledge of the opportunities for
women during this period. A basic response with little
valid use of the sources.

Some SPaG errors sometimes hinder communication.
[4-5 marks]

Level 3: Knowledge and understanding of opportunities
for women is demonstrated and shows some
understanding of the past. They assert which sources
support the interpretation and which sources disagree.
Written work is legible, SPaG is mostly accurate.
Meaning clearly communicated. [6t8 marks]

Level 4: Sound knowledge and understanding of
opportunities for women is demonstrated and a
developed response either supports or challenges the
interpretation effectively. Several sources are used to
support their response, with some explanation and
analysis of some key concepts (such as importance,
change, continuity) and features of the period (such as
feminism) to reach a conclusion. SPaG is mostly accurate
and meaning is clearly communicated. [9-11 marks]

Level 5: Good knowledge and understanding of
opportunities for women is demonstrated and a
developed response evaluates the interpretation
effectively. Several sources are used well to support
their response, with some explanation and analysis of
key concepts (such as importance, change, continuity)
and features of the period (such as feminism) to reach a
conclusion. SPaG is accurate and meaning is very clearly
communicated. [12-14 marks]

Spelling, Punctuation and Grammar

Specialist terms used precisgly-

Level 6: Comprehensive knowledge and understanding
of opportunities for women is demonstrated and a fully
developed response evaluates the interpretation
effectively. Several sources are used with sophistication
to support their response, with thorough explanation
and analysis of key concepts (such as importance,
change, continuity) and features of the period (such as
feminism) to reach a conclusion. Work is legible, SPaG is
accurate and meaning is very clearly communicated. [15-
16 marks]

High Performance [3]: Consistent accuracy in spelling, punctuation and grammar. Effective control of meaning.

Intermediate Performanc@pelling, punctuation and
use of a range of specialist térms used.

grammar are usually accurate and meaning is clear. Good

meaning. Where required, some specialist terms used.
Overall strengths and targets
STRENGTHS

- Managed tume well

rGave a balanced cnSwer
on Queston 3 wdikh voud
readonung

Threshold Performance [1]: Reasonable accuracy of spelling, punctuation and grammar. Mistakes do not hinder

TARGETS

- Cros8 reterence Soucces
AgoUNSE €oNoENner o
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